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Abstract 

The spiritual dimension of the individual is one of the important components in human 

development and has a critical impact on the process of formatting the personal and 

professional identity of the individual. In recent years there has been an extensive 

reference towards the concept of spirituality in many diverse research fields. In most 

cases, spirituality is distinct from religiosity and one can identify in the literature 

spirituality of both a religious and humanistic nature. The current study focusses on 

humanistic spirituality defined as awareness of the transcendence dimension and 

characterized by values and beliefs in relation to oneself, the world and others that give 

the individual a sense of meaning and purpose in life that derive from a human source 

(Elkins, Hedstrom, Hughes, Leaf and Saunders,1988). Humanistic spirituality has three 

key elements: self-transcendence (belief in a transcendent, sacred dimension, the 

purpose of human existence); a mission in life (a sense of personal responsibility and 

mission in life); and values (of a humanistic nature such as commitment to lofty ideals, 

the betterment of society and altruistic motives). 

The current study examines spirituality and its contribution to the construction of 

personal identity, professional identity, burnout and engagement of beginning teachers 

at the start of their career.  The theoretical framework of the current paper is based on 

the model of Elkins and his associates that ascribes a universal humanistic perspective 

to the concept of spirituality (Elkins, Hedstrom, Hughes, Leaf & Saunders, 1988). This 

model suits the current research framework interested in emphasizing the humanistic 

spiritual dimension (derived from a human source) of beginning teachers from various 

sectors: secular, religious and ultra-orthodox.  

Previous studies showed the key contribution of spirituality to the personal and 

professional life of the teacher (Hogan, 2009; Kang, 2014), but they related to 

spirituality in the religious-theological sense. To the best of our knowledge, a profound 

and comprehensive study has not yet been made of the contribution of spirituality from 

a humanistic source in adapting to the profession and its comparison among teachers 

from different sectors. Accordingly, the uniqueness of the current study lies in its 

dealing with humanistic spirituality in a differential manner far broader than the narrow 

perception of the religious definition. Moreover, the current study relates to the 

humanistic spirituality of the teacher in the initial stage of his/her career, a challenging 

stage in formatting personal and professional identity including a renewed investigation 
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into commitments, a growing sense of burnout and intentions of leaving the teaching 

profession. 

The current paper has set the following aims: to broaden the existing knowledge about 

humanistic spirituality from the model of Elkins and his associates (Elkins et al., 1988), 

by examining the similarities and discrepancies in the perception of humanistic 

spirituality of beginning teachers from different sectors;  to present a comprehensive 

picture of the contribution of humanistic spirituality towards personal identity 

dimensions, professional identity,  burnout and engagement at work; and to learn from 

the teachers about the adjustment process on entering the profession, in relation to the 

spiritual dimension, from their personal viewpoint. 

Examination of the research objectives was conducted by quantitative and qualitative 

mixed-methods design: quantitative methodology, in which an examination was made 

of the contribution of humanistic spirituality (self-transcendence, mission in life and 

spiritual values), and personal identity dimensions (commitment, reflective exploration 

and ruminative exploration) to professional identity, burnout and engagement amongst 

beginning teachers from various sectors; and interpretive qualitative methodology that 

includes semi-structured in-depth interviews with beginning teachers, who participated 

in the quantitative part of the research and reflected a high score on the humanistic 

spirituality questionnaire. The aim of the interviews was to delve more deeply into the 

quantitative analysis findings and to allow the participants to specify their personal and 

professional arguments from their subjective point of view.  

The sample of the quantitative study comprised 353 new teachers: 171 secular teachers; 

113 religious teachers; and 69 ultra-Orthodox teachers. The teachers filled in 

questionnaires dealing with humanistic spirituality, religious faith, and dimensions of 

personal identity, professional identity, burnout and engagement. The qualitative 

research included 35 teachers from those participating in the quantitative study, who 

were interviewed in semi-structured, in-depth interviews. All research participants were 

Jewish and Israelis, within the age range 20-35, with seniority of up to 5 years in 

teaching. 

The main findings of the current study confirm most of the research hypotheses and 

indicate that there are differences between the groups of teachers in the humanistic 

spirituality components, in the exploration dimensions from personal identity variant, 

and in the component of teaching as a calling from the professional identity variant: 

religious and ultra-Orthodox teachers had a higher level of humanistic spirituality 
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components, a lower level of exploration components, and a higher level of the teaching 

as a vocation component, compared to secular teachers. However, no differences were 

found in burnout and engagement among teachers from different sectors. It was also 

found that the correlations between the variants – humanistic spirituality and personal 

identity, professional identity, burnout and engagement are universal and similar in the 

three research groups. That is, greater humanistic spirituality was associated with higher 

commitment, lower ruminative exploration, higher professional identity, lower burnout 

and higher engagement. However, the magnitude of these correlations differs among 

the groups. Among secular teachers, the correlation between spiritual values and 

burnout and engagement is stronger, whereas among the religious and ultra-orthodox 

teachers the correlation between self-transcendence is stronger. These findings 

illustrate the importance of humanistic spirituality in adapting to the profession, 

something common to all three research groups. From the regressions a similar picture 

arises: humanistic spirituality, commitment and professional identity make a positive 

contribution to engagement, and the dimensions of exploration and burnout make a 

negative contribution to engagement. 

Strengthening the findings is a path model in which two key mediating relations appear: 

the first mediation is in the two research groups, secular and religious, and in which 

professional identity mediates between humanistic spirituality, and burnout and 

engagement. The second mediation can only be found amongst the secular, 

commitment that mediates between humanistic spirituality and religious faith, and 

burnout and engagement. In addition, other findings arise from the model: a negative 

correlation between humanistic spirituality and ruminative exploration amongst secular 

teachers; a positive correlation between humanistic spirituality and commitment among 

religious teachers; and a positive correlation between ruminative exploration and 

burnout, and negative towards engagement among religious teachers. 

The qualitative methodology findings strengthen the quantitative methodological 

findings and indicate that the spiritual dimension (from a humanistic and religious 

perspective) contributes to the formatting of professional identity. The new teachers 

reflect an adaptive process of negotiation between their spiritual dimension (content 

category) and work environment traits (structure category), with the aim of reaching 

orientation of engagement in the educational field. The interviews provided a broader 

understanding of delaying and advancing factors that influence the spiritual, personal 

and professional dimension of the teacher. Based on the interviews a model was 
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developed that describes the adaptive process, with affinity to the spiritual dimension 

of the teacher (process category). 

The current research has a theoretical and practical contribution. From the theoretical 

standpoint, as far as we know, this is the only study carried out which had the aim to 

examine the humanistic spirituality of beginner teachers from diverse sectors. A 

comprehensive and comparative examination of this dimension contributes to 

expanding the existing knowledge in the research field dealing with spirituality in 

general, and with spirituality in education specifically. The current study is important 

also to the theoretical literature referring to the stage of entering the teaching profession 

and to formatting the professional identity of beginner teachers. 

The practical contribution of the study concerns the teacher training institutes, 

principals, mentors and also beginner teachers. From the research findings, it seems 

that humanistic spirituality has the power to contribute to the formatting of personal 

and professional identity, to low burnout and high engagement. Therefore, there is a 

special significance to developing an intervention program that empowers the 

humanistic spiritual dimension of the beginner teacher. This intervention program 

includes philosophical and humanistic contents that are based on components of 

humanistic spirituality (self-transcendence, mission in life and values) suiting both 

secular and religious teachers, with the aim of developing and strengthening the 

humanistic spiritual dimension of the teacher entering the field of education. 


