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Abstract

Parents’ involvement in education has become a social phenomenon since the mid- 1980s, creating welcome teacher-parent cooperation alongside parents’ blunt interference with the educational system. Conflict and frustration led to apathy, aggression, and even demands to fire teachers or principals (Friedman & Fisher, 2003). However, parents’ involvement that was based on true cooperation increased students’ motivation, functioning, and achievements (Goldring & Shapira, 1990; Horowirz & Tobaly, 2003; Marchant, Paulsom, & Rothlisberg, 2001). 

Of the various definitions of parents’ involvement, in this study we selected Friedman’s two-dimensional Potential Parental Involvement model, citing identification and alertness (Friedman, 1990; Friedman & Fisher, 2002). Accordingly, parents’ tendency to be involved in their children’s school is formed by these two dimensions. Identification is related to mental activity and transferring emotional positions toward school. Alertness is the attention to what happens in school and awareness of it. Together identification and alertness are the foundation for understanding parental involvement, and determine its level, nature, and whether it will be negative or positive. 

Our study is the first to examine how parents’ involvement, as a mediating factor composed of parents’ identification and alertness affects and/or is related to four variables related to the children’s functioning – general attitudes toward school, social adjustment, self-efficacy, and academic achievements. We used Pearson correlations to analyze inter-variable relations, path analysis (SEM) was used to present influence directions in integrative model, and MANOVAs to examine differences between research groups. We surveyed theories and studies that relate to the different variables, with the main theories being the role model theory and the social learning theory (Bandura, 1997; Fenstermacher & Saudino, 2006; Schunk & Zimmerman, 2007), and the ecological environment theory (Thorkildsen, Reese, & Corsin, 2002). These theories describe how children could internalize their parents’ behaviors, emotions, and thoughts, thus constructing their own world of behaviors, emotions, and thoughts, and even acquire certain skills. In addition, the frustration theory (Barker, Dembo, & Lewin, 1941), and the conflict theory (Hocker & Wilmot, 1987) were presented as the foundation for understanding the relationships that could develop between parents and school. Based on the theoretical background and the desire to seek new research directions, we formulated the goals of this study.

Research goals

A. Examination of the following differences among the groups:

1. Group 1 – parents with low levels of identification and low level of alertness and Groups 2 – parents with high levels of identification and alertness in relation to involvement and three student variables: general attitudes toward school, social adjustment, and self-efficacy.
2.  Mothers and fathers in relation to involvement and to three student variables: general attitudes toward school, social adjustment, and self-efficacy.
B. Examination of the relationships/correlations in the full sample, Group 1 and Group 2 using Pearson’s correlations:

1. Relationship between independent variables (identification and alertness) and mediating variables (attitudes, involvement).
2. Association between mediating variables (attitudes and involvement) and dependent variables (social adjustment, self-efficacy, academic achievements).
3. Relationship within the independent variables (identification and alertness), the mediating variables (attitudes and involvement), and the dependent variables (social adjustment and self-efficacy).
C. Examination of directions of influence in the full sample, Group 1 and Group 2 using path analysis (SEM). Relationships among variables were presented in graph models. Additionally, we examined the relationship between demographic variables (parents’ education, financial standing, type of school, students’ gender, and grade level) and research variables in the graph models (parents’ identification, parents’ alertness, parents’ involvement, students’ general attitudes toward school, students’ social adjustment, students self-efficacy, and students’ academic achievements).

sample 
The sample included fourth-grade students (n = 116), fifth-grade students (n =122), and sixth-grade students (n = 105) from ten schools (all state schools, some religious and some non-religious) in six cities in the Central and Tel Aviv regions of the Ministry of Education. Half the schools are defined by the Ministry as requiring special fostering and the other half are well-established. The sample also included 129 fathers and 210 mothers, 34 parents with low levels of identification and alertness (Group 1) and 57 parents with high levels of identification and alertness (Group 2).

Research tools

The students answered three questionnaires: Quality of Life in School Questionnaire (Darom & Rich, 1982), Social Adjustment Questionnaire (Grisham & Eliot, 1990), and Self-efficacy Questionnaire (Bandura et al., 1996). The parents answered four questionnaires: Background Variables Questionnaire (Treger, 2003), identification Questionnaire (Friedman & Fisher, 2003), alertness Questionnaire (Friedman & Fisher, 2003), and Parents’ Involvement Questionnaire (Treger, 2003). Homeroom teachers also answered the same Parents’ Involvement questionnaire, only in order to validate the reliability of parents’ questionnaires. All questionnaires were found valid and reliable for this sample. The principals or the secretaries filled in a chart of students’ grades.

Findings

1. For parental involvement, statistically significant differences were found between Group 2 (parents whose levels of identification and alertness are high) and Group 1 (low levels of identification and alertness). The hypothesis was confirmed, and it was found that Group 2 is significantly more involved than group 1.

2. There were differences between mothers’ and fathers’ involvement, with mothers’ involvement being significantly higher than fathers’. This finding is not in line with the hypothesis.

3. Three relationship (correlation) hypotheses were confirmed in Group 1 (low identification and alertness) , where a significant negative correlation was found between parents’ involvement and students’ self-efficacy. No relation was found between parents’ identification and involvement, nor between parents’ alertness and involvement. 

4. Three relationship (correlation) hypotheses were confirmed in Group 2 (high identification and alertness) only with student variables – attitudes and social adjustment, attitudes and self-efficacy, and social adjustment and self-efficacy. No hypotheses relating parents’ variables and students’ variables were confirmed. 

5. Following are the findings in the integrative model of the full sample: (1) Parents’ involvement has a direct, significant, and positive effect on social adjustment, and a direct, significant, and negative effect on academic achievement. (2) Social adjustment has a direct, significant, positive, and very strong effect on academic achievements. (3) Self-efficacy has an indirect and significant effect on academic achievement, with social adjustment acting as a catalyst. (4) Students’ attitudes have a direct, significant, and positive effect on self-efficacy.

6. Integrative model findings for Group 1 (low levels of identification and alertness) reveal negative effects of parents’ variables on students’ variables: alertness has a direct, negative effect, tending toward significance on their children’s social adjustment; alertness has a direct, significant’ and negative effect on students’ self-efficacy, and a direct, significant, and negative effect of their involvement on their children’s self-efficacy.

7. Integrative model finding fro Group 2 (high levels of identification and alertness) reveal that parents’ involvement had no effect on their children’s variables. One effect only was found – parents’ identification had a direct, significant, and positive effect on their children’s self-efficacy.

8. Findings related to demographic variables: Parents’ education has a direct and significant effect on parents’ involvement and students’ achievements. Financial standing has a near-significant effect on academic achievements. Grade (age group) had a negative effect on students’ attitudes. Type of school was a significant predictor of the social adjustment variable in the full sample and among the students who are children of Group 2 parents. The prediction indicated that the more established the school, the greater the prediction of decreased social adjustment among students, and the less established the school, the prediction is for increased social adjustment (established = 1/not established = 2).

Conclusions

1. Our findings confirmed Friedman and Fisher’s (2002) Potential Parental Involvement model. Parents whose levels of identification and alertness are high, are more involved in education than are parents with low levels of identification and alertness.

2. Mothers’ involvement is still significantly higher than fathers’ involvement.

3. The parental involvement variable derives more from the parents’ alertness variable than from parents’ identification.

4. In Group 1 (low levels of identification and alertness) the parents variables alertness and involvement (especially is school) have direct negative effects on their children’s functioning, self-efficacy, and social adjustment. 

5. Parents’ involvement – as a mediating variable between parents’ identification and students’ variables, affects the functioning of their children. Such involvement has a positive effect on children’s social adjustment and a negative effect on their academic achievements.

6. Academic achievements are affected – directly and simultaneously – by parents’ involvement, social adjustment, parents’ education, and financial standing, and indirectly by self-efficacy by means of social adjustment. Social adjustment has the strongest positive effect on academic achievements.

7. Type of school is a predictor of the social adjustment variable. In the most established school social adjustment decreased, and in the less established school it increased. 

summary

We can summarize by stating that the study is important in that, it allowed us to examine whether the change we are witnessing in fathers’ perception of their fatherhood is manifested in their involvement in their children’s life in school. Our study revealed that it is still mothers who lead involvement. Second, we were able to examine whether all parents, and especially those with different characteristics, have a positive or negative effect on their children’s functioning in school. The major innovation in the present study focuses on Group 1, parents whose levels of identification and alertness are low. This group alienates itself from the school and its involvement in “eruptive.” The various statistical analyses revealed negative effects/correlations of parents’ involvement and alertness on their children’s self-efficacy and social adjustment. Clearly, parents and school alike are interested in the child’s emotional, social-ethical, and academic success. Both parties must understand that they have a common problem of authority (parents’ authority and teachers’ authority). Both systems must understand that the children’s/students’ functioning is directly and indirectly affected by school-related factors as well as by factors related to parents and home. Therefore, when problems arise, blaming each other is not the solution. Rather, parents and school should cooperate to work out their problems. The key to success is creating effective communication channels, understanding and realizing the importance of mutual trust. Together, parents and school must seek means of problem solving through cooperation so, that the children receive the optimal learning experience.   


