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Abstract 

Theories that deal with teaching and distance learning (Garrison, 2000; Holmberg, 

2007; Moore, 1996, 2007, 2013; Wedemeyer, 1981), as well as studies conducted by 

Offir (Offir, 2000, 2005, 2006; Offir & Cohen-Fridel, 1998; Offir & Lev, 1999; Offir 

& Lev, 2000; Offir, Lev, Lev, Barth, & Shteinbok, 2003, 2004) and additional 

researchers (Emma, 2006; Garrison, Anderson, & Archer, 2000; Ross, 2013; Rovai, 

2002; Weimer 2013), indicate that the classic learning environment in distance 

learning limits pedagogical factors such as the interaction between the teacher and the 

pupils. Studies have shown that the distance learning environment causes difficulties 

in developing efficient technological skills, lack of feedback, a possible decrease in 

course quality, less time available for research and publication and an increase in the 

number of students in the course (Allen & Seaman, 2006; Carroll-Barefield, Smith, 

Prince, & Campbell, 2005). 

As a result of these findings, the purpose of this study is to propose a change in the 

distance learning method and the function of the teachers and to examine a model for 

a "teacher mediator" for the distance learning teaching environment. According to this 

model, the teacher in the classroom becomes a "mediating teacher" who is facilitated 

by the "expert teacher" who is teaching from a distance. The “mediating teacher" in 

the classroom becomes the moderator and advances the learning and is not necessarily 

the sole source of information in the classroom (Harasim, 2010; Offir, 2004; Muri-

Herzig, 1993). 

The model suggests a synthesis between one "expert teacher" who gives several 

synchronized or unsynchronized lectures via videotaped lectures and one "mediating 

teacher" who is present in the classroom. This synthesis with the "expert teacher" via 

distance learning or recorded videos, frees the "mediating teacher" to concentrate on 

other topics that are beyond the content of the lecture, for example mediating a sense 

of capability and competence, mediating discipline and increasing motivation for 

learning, mediating development of learning skills and regulation of behavior (Klein 

& Sobelman, 2010), which were found to be crucial in the distance learning 
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environment (Aileo, Cascio, Ficarra, Messina, & Severino, 2011; Garrison, Anderson, 

& Archer, 2000; Heum Cho & Joon Kim, 2013; Wang & Wu, 2008; Zhang, Duan, & 

Wu, 2000; Hodges, 2005). 

The model of the "mediating teacher" which was found in this study is based, 

among others, on Feuerstein and colleague’s theory of experimental mediated 

learning  (Feuerstein, Rand, & Hoffman 1979). The proposal in the present study is 

generic, and can be adapted to populations with different characteristics: children, 

teachers, families and cultures (Klein, 1996). 

An additional goal of this study was to examine the role of the teacher in the 

classroom as a mediating factor by comparing the mediating behavior of teachers in 

high school classrooms that combine unsynchronized distance learning via videotaped 

lectures. Five principal mediating components were examined in this framework: 

focusing (intentionality and reciprocity), meaning, transcendence, feeling of 

confidence and regulation of behavior. The study was performed using primarily the 

quantitative method, combined with viewing videotapes of the mediating interaction 

between the teachers and the students during the lessons.  

Two groups participated in the study, the intervention group and the control group, 

where the data of the two groups were measured before and after the intervention. In 

each of the two groups, six teachers of the high school course Land of Israel Studies 

included asynchronous distance learning by means of videotaped lectures from an 

"expert teacher". However, the teachers in the intervention group received prior 

training in mediational interactions while the teachers in the control group did not 

receive such training. 

The research variables were: independent variable – mediational interaction 

training for the teachers. Dependent variables – prevalence of mediation techniques 

used by the teachers; chains of communication in the mediational interaction between 

the teachers and the students; the students’ evaluation of the mediational interaction; 

and the mediational variable – capability of the teacher.  

The research tools used in the study were: 1. Observing Mediational Interaction – 

OMI (Klein, Weider, & Greenspan, 1987) 2. Mediated Interaction Evaluation 

Questionnaire MIEQ – a questionnaire designed for the students to evaluate mediated 
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interactions (which was developed by the researcher). 3. A questionnaire for the 

teachers for evaluating their sense of efficacy (Rich, Lev, & Fischer, 1996). 

The study sample consisted of 12 teachers and 116 students that observed 24 

lessons  which were held in 12  schools. The research goals were: 

1. To examine whether the possible differences in the prevalence of apparent 

mediation components (from an instructional viewpoint) between teachers who 

received mediated interaction training and teachers who did not receive such training? 

The results confirmed the study's hypothesis regarding this question, and in fact there 

was a significant difference in the prevalence of apparent mediation components 

amongst the teachers who received mediated interaction training in the five mediation 

components: focusing (intentionality and reciprocity), transcendence, feeling of 

confidence and regulation of behavior. 

2. To examine whether the possible differences in the measurement of 

communication chains (from a communication viewpoint) in the mediational 

interaction between teachers and students, between the teachers who received training 

and the teachers who did not receive training? The results partially confirmed the 

study's hypothesis regarding this question. There was a significant difference in the 

measurement of communication chains, in the length of the communication chains. In 

the indicators: number of communication chains, the length of time the video was in 

use and the number of stops made during the video, there was a decrease as desirable 

but not significant amongst the teachers who received mediated interaction training. 

3. To examine whether possible differences in the students’ evaluation of 

mediational interaction between students whose teachers received the training and 

students whose teachers did not receive the training? The results confirmed the study's 

hypothesis regarding this question, and in fact there was a significant difference in the 

students’ evaluation of the mediational interaction among students whose teachers 

received the training in four of the five mediational components: focusing 

(intentionality and reciprocity), meaning, feeling of confidence and regulation of 

behavior. 

4. To examine whether the possible connections between the students’ evaluation 

of the mediational interaction and the prevalence of apparent mediational components 
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among students whose teachers received the training? The results partially confirmed 

the study's hypothesis regarding this question. There was a significant positive match 

in three of the five mediational components from the same general content: focusing 

(intentionality and reciprocity), meaning and regulation of behavior, between the 

students’ evaluation of the mediational interaction and the prevalence of apparent 

mediational components amongst the students. 

5. To examine what role that the teacher’s capability plays in training the teacher 

to be a mediator and the students’ evaluation of the mediational interaction, and 

whether it influences the prevalence of apparent mediational components and 

communication chains in mediational interactions? The results showed changes in the 

dependent variables, which were a direct result of the training of the teachers and 

were not influenced by the teachers’ feeling of confidence. 

 

 


